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Benefits of a Mentoring Program  

• Provide a forum for sharing wisdom and experience among faculty members.  
• Facilitate a team approach to successful development of junior faculty.  
• Develop skills in mentees and other junior faculty to enable them to become future mentors. 
• Experience professional and personal growth and renewal 

Benefits to the Mentee  

• Expand their view of the University 
• Receive honest and informal feedback 
• Receive advice on how to balance teaching, research, and other responsibilities and set 

professional priorities 
• Obtain knowledge of informal rules for advancement (as well as political and substantive 

pitfalls to be avoided) 
• Understand how to build a circle of friends and contacts both within and outside one's 

department or team 
• Provide a perspective on long-term career planning 
• Increase communication about what is happening in other areas of the University 
• Expand professional and personal growth …. competence, identity, and effectiveness as a 

professional 
• Provide an outlet to discuss concerns 
• Increase their value to the university 
• Provide a successful and productive integration to the University 

Role of the Teaching Mentor     
• In a professional, supportive and collegial manner, provide constructive  feedback and 

assistance in a variety of issues related to  TEACHING. These   include; the design of course 
materials (course outlines, graded assignments,  evaluation and grading, curriculum 
development), and may also  include observation of lessons and other pedagogical formats and 
activities for  formative (developmental) purposes  

• Assist in the production of a positive teaching report (teaching portfolio/dossier) which may    
eventually be used in regards  to contract renewal, promotion and tenure  

• Assist the new faculty member in orienting to the School and University policies related to 
teaching 

• Be willing to meet with mentees a minimum of three times per term to discuss progress and   
problem areas 

• Document meetings and file in mentee’s file; 
• Maintain confidentiality regarding shared information 

• Provide information on Faculty/University programs in support of professional development in   
education and teaching. e.g. TAG and orient mentees  with available resources related to 
teaching 

• Acquaint mentee with University and school policies related to teaching (e.g. exams, 
invigilation, grade submission).   
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Responsibility and Expectations of Mentees 

1. Accept personal responsibility for career development 
2. Be open to suggestions, advice, feedback;  
3. Listen and ask questions;  
4. Be open about thoughts and feelings, provide feedback on what works and what doesn’t;  
5. Undertake honest self-assessment regularly;  
6. Share mistakes and perceived areas for improvement;  
7. Identify barriers to goal achievement and provide potential solutions 
8. Maintain confidentiality of relationship; and commit time and energy to mentor/mentee 

relationship 
9. Meet regularly with the mentor  
10. Ask for and give feedback 
11. Take responsibility for own growth and success 
12. Follow through on referrals from mentor to appropriate office for specific information  
13. Ask your mentor for guidance and assistance whenever it is needed 
14. Present needs in an articulate way 

Characteristics (Qualifications) of Teaching Mentors in the 
School of Kinesiology  

• Assistant, Associate or Full Professor, Senior Instructor  
• Interested in being a mentor;  
• Not in a position to evaluate the mentee  
• Understand departmental and faculty organization, academic procedures and possible sources of 

external support;  
• Aware of, and knowledgeable about resources that will assist new faculty 
• Willing to make time for mentoring endeavour (minimum 3 meetings per year);  
• Approachable, empathic, non-judgmental, and supportive.  
• Able to provide appraisal and formative feedback;  
• Able to advocate for mentee, as appropriate 
• Ideally, to be aware of, and knowledgeable about, the content area of the mentees assigned 

courses 

Goals of the School of Kinesiology Peer Mentoring of 
Teaching Program1 

Peer reviews of teaching are intended to provide a professional and collegial perspective to continually 
improve the quality of instruction, which is highly valued in the School of Kinesiology. They are part of 
ongoing professional development in teaching that supplement instructor orientations, student evaluations 
(SCETs), teaching dossiers, teaching mentoring, Teaching and Academics Growth (TAG) programs, and 
related activities. The peer reviews are designed to: i) provide constructive feedback to instructors on their 
teaching (formative evaluation), and ii) lay the groundwork for a positive teaching report for purposes of 
contract renewal and promotion and tenure as set out in the 2006-2010 UBC Collective Agreement 
(summative evaluation). Course content is best considered by other means such as evaluations of teaching 
dossiers and curriculum reviews. 
                                                
1 Approved: School Meeting, November 5, 2007; Amendment approved to expand Section 3. Course 
Materials, p. 2: School Meeting, November 15, 2007. 
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Best practices 
The peer review of teaching evaluation is informed by best practices in teaching, while recognizing 
variation in successful teaching styles, contexts, and modes of delivery, especially given the varied 
course content in the School of Kinesiology. According to TAG, best practices include: clarity in 
learning outcomes, linking learning outcomes to assessment, introducing the relevance of class 
material, effectively organizing and presenting it, ensuring students understand it, encouraging student 
engagement, using audio-visual materials effectively, demonstrating concern for student learning, 
managing the classroom, and summarizing major points. The instructor and peer evaluators may 
identify additional best practices to be considered given the unique nature of the class being observed. 1   

Components of either type of review may include course materials, student evaluations, course 
portfolios, teaching portfolios, documentation of teaching philosophy, teacher self-assessments, 
classroom observations, and other activities which may be appropriate to a discipline.  Formative 
evaluation describes activities that are to provide teachers with information that they can use to 
improve their teaching. The information is intended for their personal use, rather than public 
inspection. As a result, formative evaluation frequently is less formal, focuses on specific aspects of 
teaching, is ongoing, and includes a wide range of activities. It is a basis for the development of 
effective teaching throughout a career. 

While many of the procedures and techniques involved in Formative mentoring can also be applied to 
Summative Peer Reviews of teaching, it is essential that Teaching Mentors recognize the differences 
and carry out their roles accordingly. 
Formative reviews of teaching do NOT involve evaluation, they are NOT hierarchical , in the sense that 
the mentor is not in a superior relationship to the mentee.Formative peer reviews are NOT USED for 
issues related to Promotion and Tenure.  
 
Rather, the mentor serves as a person to facilitate, help, support, and encourage the mentee in order to 
improve teaching skills and other issues related to teaching. The relationship should be one of equality 
and collaboration in which the mentee plays a critical role in determining, in collaboration with the 
Mentor, the focus and the methodology involved in the observations of teaching. 
 
In Summative Reviews, in which Promotion and Tenure are major considerations, the 
Teacher is evaluated, the criteria and the tools used to evaluate teaching must be consistent and these 
reviews must involve more than one reviewer.  
 
In summary, both Teaching Mentors and Mentees must be clear about the purposes of teaching 
reviews. Faculty involved in Peer Summative Reviews should read carefully the University and School 
guidelines contained in Appendix 4 of this handbook. 
 

Review of Course Materials  

For formative (developmental) reviews, reading any course materials can enable the reviewer or mentor 
to see the instructor's teaching philosophy in action. Reviewing materials is unobtrusive, can take place 
at a time and place suitable to the schedule of the reviewer, and the amount of information that can be 
gained is significant. The instructor may request that specific items are reviewed for specific reasons or 
a general approach may be taken. Some examples of the use of course materials are listed below: 

• Tests and exams - level of learning goals 
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• Graded tests, written work, or projects - level of learning goals, achievement of learning goals, 
and how the instructor provides feedback 

• Syllabus - logical organization, content, rigor, and expectations, links between learning 
outcomes and assessment tools   

• Appropriateness of course objectives and instructional materials 
• Appropriate methodology for teaching specific sections of courses 
• Course organization 
• Student achievement based on exams, projects, presentations, and reports 
• Homework assignments, textbooks, and handouts 

Criteria for Effective Teaching   

Effective Teaching: Principles and Practice 
(Report of the UBC Ad Hoc Senate Committee on Teaching Quality, Effectiveness and Evaluation, 
May 1999) 

• Sets clear goals and intellectual challenges for student learning 

• Employs appropriate teaching methods and strategies that actively involve learners 

• Communicates and interacts effectively with students 

• Attends to intellectual growth of students 

• Respects diverse talents and learning styles of students 

• Incorporates learning beyond the classroom 

• Reflects on, monitors and improves teaching practice   

General Guidelines for Peer Teaching Mentors 

• Peer Reviewers should attempt to develop observational skills prior to observing a class 
• A single classroom observation by one rater is not a reliable indicator of teaching quality,  
• Pre-observation information is essential to provide contextual information,  
• Observers should try to be as unobtrusive as possible 
• The observer should complete post observation notes, forms, or other reports while the 

information is fresh 
• Observing over a substantial amount of time is needed to allow the teacher and the students to 

relax 

Conducting Classroom Observations 

All Peer reviews of teaching should include a Pre-observation meeting and a Post-observation meeting. 
Prior to the pre-observation meeting, mentees should provide observers with  a current course syllabus 
and an outline of the class to be observed. This information will be helpful in understanding the focus 
of the class, the instructional objectives being delivered and the expected student outcomes.  
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When to Observe 

Decisions about dates for classroom visits should be made jointly by the mentor and the mentee as 
early in the semester as possible in order to avoid scheduling conflicts later. Two visits per term -- one 
early and one late in the semester -- are ideal so that development can be tracked. If video cameras will 
be present in classrooms at any point, both mentor and mentee should agree to the use of video and the 
mentee should be assured that the tape will not be used to evaluate them in any way. 

The Pre-Observation Meeting should occur in close proximity to the actual observation date. During 
the pre-conference, the mentee and the mentor will discuss the purpose of the observation, the overall 
process of the observation, the instructional objective(s) for the instructional session to be observed, the 
strategies used to accomplish the objective(s), and the criteria that will be used during the observation. 

Examples of Pre-Observation questions/discussion 

• Where are you in the course (syllabus and/or class outline submitted)?  
• What is/are your objective(s) for the lesson to be observed?  
• What teaching methods do you plan to use?  
• What student outcomes are you teaching for in this class?  
• Are there any particular teaching/learning behaviors that you especially want me to focus on?  
• How are you going to know if the students have learned the objective(s)?  
• What special characteristics of the students do you want me to be aware of? 

The Observer's Role during the Classroom Visit 
The mentor is expected to spend at least 50 minutes observing. On the day of the classroom visit, 
the mentor should arrive early to see if the mentee has any last-minute thoughts, questions, or ideas 
about what she or he would like the observer to focus on during the visit. 
Mentors should explain to mentees what they will be doing during the classroom visit. Most faculty 
prefer that the observer remain as unobtrusive as possible, sitting quietly to one side and taking notes to 
draw upon later. Where appropriate, the mentee should publicly note the presence of the visitor and 
encourage students to carry on as usual. 
Many mentors de-mystify the process by creating, together with the mentee, a checklist of the most 
important skills needed for effective teaching. If a jointly-created checklist is used over repeated 
observations, the list can be reviewed by the mentor and the mentee teacher before each observation. 
However, it is important to determine, and agree upon, how the checklist will be "used" (i.e. simply as 
a reminder of the important teaching categories, or as an actual rating sheet). Actual "ratings" should be 
rendered only when agreed upon by both parties. An alternative to ratings is to have the mentee identify 
two or three main teaching areas or questions on which they would like the observation to focus. 
Another alternative is for the observer to take narrative notes on the class, transcribing as accurately as 
possible what is said and done. This narrative can then be used in much the same way as a videotape 
might. -During the observation, a variety of approaches can be used to focus the observation from 
checklist to open ended questions.  In the case of Summative Peer Reviews in the School of  
Kinesiology, reviewers should use the criteria as listed in the School of Kinesiology Peer Review of 
Teaching Form and Criteria as approved by the School at the November 07 2007 School Meeting. (see 
Appendix  ). Pratt(2009)  recommends that Peer Summative reviews should focus more on the 
substantive aspects of teaching such as command over subject matter, familiarity with developments in 
the field and the relationship between goals and the assessment of learning. Whether the observer is 
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conductive a formative or a summative review, the mentee can ask the observer to focus on and provide 
feedback on any aspect of their teaching that they choose.  
Analyzing the Results and Preparing for the Post-Observation Meeting  

As soon as possible after the observation, it is suggested that evaluators code the information contained 
in their notes. Identify data that corresponds to the criteria used during the observation. While 
information from the mentee will be important to consider before finalizing the report, the mentor 
should have specific comments concerning the criteria prepared prior to the Post Observation meeting. 

The Post-Observation Conference  

Debriefing sessions should be conducted as soon after the classroom visit as possible. If it is not 
possible to meet immediately after the section, a time for the follow-up session should be arranged and 
the observer should offer the mentee a few words of praise before leaving. When the mentor and the 
mentee do sit down to review the session, the mentee should always be allowed to offer their first 
impressions. Where possible a socratic approach should be used to direct the discussion Self-
assessment is the primary means through which improvement takes place. After the self-assessment, 
the observer may then offer his or her feedback. During the post-conference, the goal is not just to 
report to the faculty member your observations, but it can also be used to structure a dialogue about 
teaching and learning. Observers should describe what they saw, taking care to avoid critical or 
evaluative language and limiting constructive criticism to the two or three most salient areas. If a 
second classroom visit is scheduled for later in the semester, the observer and mentee should identify 
two or three areas that the mentee will track and work on during the term and follow up on these areas 
during the later visit. It is important that that the discussion focus on the areas of focus as identified in 
the Pre-Observation Conference. Other aspects of the lesson should only be discussed if the mentee 
asks for feedback on other aspects of the lesson.  
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Examples and suggestions for post-observation discussion2 

Part I: Teacher Reflection  

1. In light of your instructional objectives, how do you think the class went?  
2. Did the students learn what you wanted them to? How do you know?  
3. Were the choices of teaching methods or strategies effective? How do you know?  
4. Were the materials you used helpful? How do you know?  
5. If you could teach this lesson over again to the same class:  

a. What would you do differently? Why?  
b. What would you do the same? Why?  

6. Did the lesson proceed in the way you had planned? Why? 
7. Did the students react to the lesson in the way you thought they would? 
8. During the lesson, did you feel confident and enthusiastic? Why? 
9. Do you think the students learned all that you wanted them to learn in this session? What brings 

you to that conclusion? 
10. What did you do to encourage the students to actively participate in the lesson? 
11. What did you learn about teaching from this class? 
12. What did you learn about student learning from this class? 
13. What targets for improvement have you set yourself for this class, and are they realistic? 

 

Reflecting on the Class as a Whole 

1. What are the objectives of this class? How are the students made aware of these objectives? To 
what extent do you think the objectives are met? 

2. What do you think are the students’ attitudes about the class or particular activities? How are 
these attitudes made apparent? 

3. What evidence of student learning can be noted in this class? 
4. What did you like best about this class? Why did it go so well? What was most disappointing 

about the class? Why? 
5. What one or two things about this class seem to support student learning? 
6. What one or two things about this class seem to interfere with student learning? 
7. What one or two things would you change about this class? 

Reflecting on Presentation Skills 

1. What is done to inform students about the sequence of content/activities? 
2. What does the instructor do to help students recognize important ideas/concepts?  
3. Note the examples used during the presentation. Do they help clarify the concept? Why or why 

not? Will they help students remember the concept? 
4. What does the instructor do to help students appreciate the relevance of the content/skills they 

are learning? 
5. What is being done to engage the students in the presentation? 

                                                

2 Adapted from: Killen, R. (1995) "Improving Teaching Through Reflective Partnerships." To Improve the Academy 
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Reflecting on Interaction and Rapport 

1. How would you describe the instructor/student relationship? What incidents support that 
description? 

2. What is done to encourage/discourage participation? Consider some of the following: verbal 
and nonverbal reinforcement given by instructor and/or students, amount and kind of guidance 
provided for activities, amount of wait time after questions, wording of questions. 

3. What questions were asked (or which activities were provided) to monitor student progress? 
4. What questions were asked (or which activities were provided) to stimulate thinking and 

discussion? 
5. What is the general interaction pattern? (e.g., Instructor-student? Student-instructor? Student-

student? Instructor-group?) 
6. What is the ratio of teacher talk to student talk? 
7. Which students are participating? (Try charting participation for a class period. Create a seating 

chart and mark each time an individual participates in the class. At the end of the class use the 
chart to answer the following questions: Which individual participated the most? What 
percentage of the overall participation was done by that individual? What percentage of the 
overall participation was done by the three or four most verbally active participants? What 
percentage of students did not participate at all? Can any generalizations be made about the 
nonparticipants?) 

Examples of Constructive, Discipline-Specific Feedback 

1. Your use of humor, as when you told the "see me after class" joke to illustrate the importance of 
context, created a relaxed atmosphere. 

2. Students participated eagerly. In fact, fifteen hands shot up when you asked for a definition of 
"aerobic threshold." 

3. Your contrast between closed and open skills using  two specific demonstrations helped 
students appreciate the difference in these concepts . 

4. Your discussion of field work methods vs. survey research seemed unfocused until you gave 
three concrete illustrations. 

  Example of Concrete Suggestions for Improvement 

1. I could not see your illustration of a hasse diagram clearly from the back of the room. Perhaps 
you could consider a larger drawing, an overhead projector, or a handout. 

2. Do you think that the students seemed unusually tense during the questions related to 
constructivist and behavioural methodology?. Have you thought about using U tube or other 
tools to illustrate the difference in these approaches  

3. Some students seemed uncertain about the material when you discussed quantitative and 
qualitative research designs. Some examples from the work of current Hkin faculty or grad 
students might facilitate student comprehension of these designs. 



 11 

APPENDIX 1: Sample Topics For Discussion 
 

Sample Topics for Faculty Mentors to discuss with New Faculty regarding 
Issues Related to Teaching 

Library, Bookstore, Information Technology  

1. Which list serves should I belong to (and URL bookmarks)?  
2. What library resources are there? How do I get the library to order materials? To whom do I 

complain if my journal is cancelled? How soon must I order reserve materials? [What services 
are provided by the library ?  

3. Who is the library liaison for the faculty?  
4. How do I order texts from the bookstore?  
5. How do I get e-mail/internet?  
6. Who is the IT contact person? 
7. What is a UBC card, why do I need it, and how do I  get it? 
8. Who do I talk to regarding course web sites  

Issues related to School of Kinesiology Courses 

1. Where do I find information regarding the KIN core, program streams?  
2. How do I know if I have transfer students in my class and what year, programs, or faculties            

students are registered in? 
3. How do I access my course list 
4. Who can tell me about grading policies?       
5. Is there a special format for course outlines? 
6. Who can I ask to help me develop my course, design graded work such as assignments and exams? 
7. Does the School have a special contact person in the library and in the bookstore? 
8. How do I order text books and Custom Course Packages? 
9. What are the polices of the advising office? Where is it? 
10. What are the regulations regarding copyright? 
11. What are the university policies regarding plagiarism and cheating? 
12. With whom do I discuss student behaviour issues? 
13. What is the Access to Diversity Centre? 
14. Do I have to teach summer courses? 
15. What resources are available to help me develop my teaching skills? 
16. How is my teaching evaluated? By students? By administrators? 
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APPENDIX 2: Teaching Resources 
 
Centre for Teaching and Academic Growth (TAG)  
http://www.tag.ubc.ca/ 
 
Centre for Teaching and Academic Growth –Guide for New Faculty 
www.tag.ubc.ca/programs/documents/NewFacultyGuide_Final.pdf 
 
Preparing Teaching Dossiers and Teaching Portfolios 
www.tag.ubc.ca/resources/teachingportfolios/dossiers/ - 
 
 
Web CT and E Learning 
 
Tom Neville School of Kinesiology   tom.neville@ubc.ca 
UBC  http://www.elearning.ubc.ca 
 
School of Kinesiology Instructor Resources 
http://www.kin.educ.ubc.ca/instructor-resources 
 
Libraries and Library Support   
www.libraray.ubc.ca 
 
Access Diversity 
www. students.ubc.ca/access/drc.cfm 
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APPENDIX 3: Evaluation criteria 

SCHOOL OF KINESIOLOGY 

(SUMMATIVE) PEER REVIEW OF TEACHING FORM & AND EVALUATION   CRITERIA 

T H E  U N I V E R S I T Y  O F  B R I T I S H  C O L U M B I A  

PEER REVIEW OF TEACHING FORM 
 

Name and Rank of Instructor: Course Name and Number: 
 

Name and Rank of Evaluator: 
 

Date of Peer Review : 

Selection of Evaluator: 
[ ] Evaluator Chosen by Instructor 
[ ] Evaluator appointed by Director 
 

Class Location: 

Nature of Peer Review:  
[ ]  New faculty members and sessionals – 1st 

year of teaching 
[ ] Sessionals – teaching a new course after 1st 

year of teaching 
[ ] New faculty members – 3 year review 
[ ] New faculty members – 5 year review 
[ ] New faculty members – tenure and 

promotion 
[ ] Tenured faculty members – promotion to 

Associate or Full Professor 
[ ] Other: __________________________ 
 

Nature of Presentation Observed (e.g., lecture, 
tutorial, discussion groups, performance 
analysis, graduate seminar, etc.). Please 
describe: 

Class Size: 
# enrolled: 
# in attendance: 
 

Duration of Class: 
 
 

Describe materials provided by the instructor 
prior to the peer review: 
 
 
 

Signatures indicate the instructor and 
evaluator have met to discuss this peer review 
of teaching: 
Instructor: 
Evaluator: 
Date: 
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PEER REVIEW OF TEACHING FORM 
Instructions:  
• The peer evaluator should fill out one form per class visit. 
• The instructor should introduce the peer evaluator and briefly explain that class visits are done by 

colleagues because the School highly values teaching. Students should be informed that they will 
have an opportunity to evaluate the course and the instructor on the SCET forms at another time.  

 
Note: 
• The scales for items 1-10 are the same as the SCET student evaluation form scales used in the 

Faculty of Education. 
• TAG will offer workshops on peer reviews of teaching to academic units upon request.  
• Examples are provided below under each-sub-heading that illustrate each peer evaluation criteria. 

Additional examples can be added by the instructor or peer evaluators by specifying them in 
“other”.  

 
Peer Evaluation Criteria 
1. The course materials are appropriate. 
• Course outline contains clear learning objectives, appropriate assigned readings, evaluation 

procedures, and policies (e.g., regarding late assignments). 
• Course materials are appropriate for the level of the class.  
• Assignments and exams effectively assess stated learning objectives and indicate how feedback will 

be provided to students. 
• Materials provided in other formats are effective (e.g., WebCT). 
• Other (please specify):__________________________________________________ 
 
Rating:  
     0        1              2           3                4       5          6            7 
Not                      Disagree                                    Disagree                           Agree                        Agree  
Applicable        Very Strongly                    Somewhat                Somewhat    Very Strongly 
Comments that explain the rating: 
 
2. The instructor gave an appropriate opening or introduction to the class. 
• The instructor explained how today’s topic fits into the course. 
• The instructor provided a clear overview of what students were expected to learn during the class 

period. 
• Other (please specify):__________________________________________________ 
Rating:  
     0        1              2           3                4       5          6            7 
Not                      Disagree                                    Disagree                           Agree                        Agree  
Applicable        Very Strongly                    Somewhat                Somewhat    Very Strongly 
Comments that explain the rating: 
 
3. The class was well organized and planned. 
• The instructor was well prepared and well organized  
• Any examples, diagrams, demonstrations, etc. were helpful. 
• Any hand-outs (downloadable or hard copies) were clear. 
• The material was provided in a clear, logical sequence. 
• Other (please specify):__________________________________________________ 
Rating:  
     0        1              2           3                4       5          6            7 
Not                      Disagree                                    Disagree                           Agree                        Agree  
Applicable        Very Strongly                    Somewhat                Somewhat    Very Strongly 
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Comments that explain the rating: 
 
 
4. Class material was effectively presented. 
• The level of teaching was appropriate to the students' abilities/background and the level of the 

course. 
• The instructor was able to elaborate when necessary to increase students' comprehension of 

material (e.g., when asked questions). 
• The instructor's voice was clear, loud enough, the tone was varied, and eye contact was made with 

the class. 
• The instructor presented the material in an intellectually stimulating manner. 
• Other (please specify):__________________________________________________ 
Rating:  
     0        1              2           3                4       5          6            7 
Not                      Disagree                                    Disagree                           Agree                        Agree  
Applicable        Very Strongly                    Somewhat                Somewhat    Very Strongly 
Comments that explain the rating: 
5. The instructor enhanced student engagement. 
• Questions or comments were encouraged to promote student-instructor interactions.  
• The instructor clearly phrased questions to foster critical thinking. 
• Methods of student participation were used to enrich educational experiences (e.g., small groups 

discussions, presentations, problems solving, hands on learning, performance analysis, etc.). 
• Other (please specify):__________________________________________________ 
Rating:  
     0        1              2           3                4       5          6            7 
Not                      Disagree                                    Disagree                           Agree                        Agree  
Applicable        Very Strongly                    Somewhat                Somewhat    Very Strongly 
Comments that explain the rating: 
6. Audio-visual materials were effective. 
• The instructor used audio-visual aids that complemented session content. 
• Prepared slides and overheads were effective. 
• The writing on the overhead/chalk board was clear and large enough. 
• Other (please specify):__________________________________________________ 
Rating:  
     0        1              2           3                4       5          6            7 
Not                      Disagree                                    Disagree                           Agree                        Agree  
Applicable        Very Strongly                    Somewhat                Somewhat    Very Strongly 
Comments that explain the rating: 
7. The instructor demonstrates concern for student learning. 
• The instructor acknowledged or praised student responses in a non-intimidating manner. 
• The instructor checked occasionally to ensure students understand class material. 
• A wide range of opinions were given respectful consideration. 
• Other (please specify):__________________________________________________ 
Rating:  
     0        1              2           3                4       5          6            7 
Not                      Disagree                                    Disagree                           Agree                        Agree  
Applicable        Very Strongly                    Somewhat                Somewhat    Very Strongly 
Comments that explain the rating: 
 
 
 
8. Classroom management. 
• The instructor effectively dealt with any problems that arose that could adversely affect learning 
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(e.g., inappropriate student behaviour). 
• Sufficient time was provided to students to respond to questions asked. 
• Ground rules set at the beginning of the term were enforced as needed (e.g., use of cell phones, 

talking or interrupting at inappropriate times). 
• The class started and finished on time. 
• Other (please specify):__________________________________________________ 
Rating:  
     0        1              2           3                4       5          6            7 
Not                      Disagree                                    Disagree                           Agree                        Agree  
Applicable        Very Strongly                    Somewhat                Somewhat    Very Strongly 
Comments that explain the rating: 
 
9.The instructor concluded the session effectively. 
• Major points were summarized by the instructor or students. 
• The closing was appropriate (e.g., referred to next class or upcoming assignments, etc.). 
• Other (please specify):__________________________________________________ 
Rating:  
     0        1              2           3                4       5          6            7 
Not                      Disagree                                    Disagree                           Agree                        Agree  
Applicable        Very Strongly                    Somewhat                Somewhat    Very Strongly 
Comments that explain the rating: 
 
 
10.  Overall rating of the quality of instruction observed: 
[ ] Excellent  
[ ] Very Good 
[ ] Good 
[ ] Adequate 
[ ] Less than adequate 
[ ] Poor 
[ ] Very Poor 
 
Comments that explain the overall rating: 
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APPENDIX 4: Process for Summative Evaluation 
Approved: School Meeting, November 5, 2007; Amendment approved to expand Section 3. Course 
Materials, p. 2: School Meeting, November 15, 2007. 
 
1. Peer Evaluators. As stipulated in the UBC Guide to Promotion & Tenure Procedures (2007/08, p. 8), i) 
peer evaluators should be familiar with the instructional content area, and ii) peer evaluations will normally 
consist of reports from at least two colleagues who have each attended at least two lectures or other teaching 
activities (deviations from this should be explained in the Head’s P&T letter). Normally, the Director will 
assign one peer evaluator per course when an instructor is being peer reviewed.  
 
One peer evaluator will be selected by the Director. The instructor will provide two names and the Director 
will select a second evaluator from this list (based on availability, workload, content fit, etc.) The peer 
evaluators will normally be of the same or higher rank and may consist of instructors within and outside the 
School. In cases of contract and tenure and promotion reviews, junior faculty members are not expected to 
review senior faculty members.  Following University policy, Senior Instructors are considered senior 
faculty. 
 
2. Courses and classes to be peer reviewed. The Director will inform the instructor and peer evaluator at the 
start of the term in which peer reviews are to take place and provide them with copies of the Peer Review of 
Teaching Procedures and Evaluation Form. The instructor will select the courses (e.g., large required 
undergraduate courses, graduate seminars, performance analysis) and classes (e.g., lectures, tutorials, labs) 
that are representative of diverse types of teaching done, for approval by the Director. 
 
3. Course materials. At the beginning of the term when a peer review is to occur, the instructor will provide 
the peer evaluator with background information including a course outline, assessment tools, reading list, 
and any other information deemed relevant.  [Added November 15, 2007] If applicable, the instructor should 
provide the peer evaluator with access to the course WebCT site and inform him/her of materials on the site 
that are relevant to the peer review process, including power point presentations, assignments, and so forth. 
 
4. Scheduling peer reviews and follow-up meetings. The peer evaluator will review the course materials and 
contact the instructor to arrange i) two visits to class, and ii) a follow-up two-way meeting to discuss the peer 
evaluation. The peer evaluator and/or instructor may request a meeting before the class visits to seek 
clarification and additional information, as required. For example, instructors may have specific areas that 
they would like constructive feedback (e.g., small group discussions may not be working as well as 
expected).  
 
Normally, the class visits and follow-up meeting should occur during weeks 4-8 of the academic term, or in 
weeks 3-4 for half term courses (to allow instructors time to develop a comfort level with the class and 
receive feedback from colleagues before the term ends). The instructor will be provided with  copies of the 
completed Peer Review of Teaching Forms (one per visit) at least 48 hours prior to the follow-up two-way 
meeting and can seek clarification, request further information, and respond to the evaluation at that time. 
 
5. Signatures and Instructor response. The instructor and peer evaluator will date and sign the Peer Review 
of Teaching Form to indicate they have met to discuss it. Within 2 weeks of the follow-up meeting, the 
instructor will provide a written response to the Director outlining their action plan for ongoing instructional 
professional development (normally one page max). The peer reviews and action plans will be reviewed by 
the Personnel Committee and/or the Director and additional feedback may be given to the instructor at that 
time. 
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